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National Council on U.S.-Arab Relations
1730 M Street NW, Ste 503
Washington, DC 20036
April 10, 2017
Dear Dr. Anthony and National Council Board of Directors,
I am pleased to submit the following proposal for the Summer of Culture: Jordan program for
your consideration. This program works to fill a gap in the National Council’s existing portfolio
of programs, broadening the scope of NCUSAR’s work to address the growing divide between
the U.S. and the Arab world. Currently, there are less than a handful of programs geared toward
secondary students in Jordan, and there are even fewer programs which seek to actively build
cultural bridges among these students.
I envision this pilot program as a direct way in which the National Council can push back against
global trends of mistrust and jingoism relating to the Middle East and North African (MENA)
region as well as bring students from two countries together to learn about each other and
hopefully walk away having taken the first steps on the path to global citizenship, which they
may continue upon entering college or university. By targeting students from rural America and
students from a government-funded school in Jordan, this program aims to show both groups of
participants that there is much more to each other than what is seen on the internet, shown on
television, or said at home.
This course will take place over a 9-week period each summer, combining a classroom phase, a
combined phase where one group of participants will travel to the country of the other group, and
a reflective phase in which students will examine their experience and use it to build upon future
learning and cultural tolerance. The curriculum will cover a wide range of topic areas, allowing
participants to see the culture of study through a wide lens. Students’ knowledge will be built on
during the combined phase, which will ask them to challenge what they learned and use their
own experience and observations to form conclusions. Finally, through guided reflection, the
cycle of learning will be made complete as participants walk away from the program with new
perspectives.
This program has been designed to match the mission and values of the National Council and has
received a letter of support from the Council’s Student Programs team, verifying that this
program aligns with the aim of NCUSAR’s international student programs. Enclosed, you will
find the full program proposal including sample itineraries, budget, and more. Thank you for
taking the time to review this proposal. Please do not hesitate to contact me with any questions or
concerns.
Sincerely,

Adam Freed
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Executive Summary
The Summer of Culture: Jordan program is designed specifically to engage secondary
students in the U.S. and Jordan in deep cultural learning and personal growth. While there are a
growing number of study abroad programs geared toward this age demographic, programs in the
Middle East and North Africa (MENA) region are few and far between, and nearly nonexistent
in Jordan. Those programs that do exist focus almost entirely on language learning and historical
visits, which while important, do not address the core divisions between the Arab world and the
West.
This program will take place over a 9-week period, consisting of a 4-week classroom
phase in each group’s home country, a 4-week combined phase in which one group of
participants will travel to be with the other group in-country, and a 1-week reflective phase to
end the program with guided reflection. The curriculum is built with several unique modules
which will each cover a defined topic area (History, Recreation, etc). These modules will serve
as background information to help prepare students for the combined phase of the program,
where it will be assumed that each participant has some level of familiarity with the culture of
the other participants.
The program will be facilitated by a team of NCUSAR staff as well as staff from
partnering schools in the U.S. (Titusville, Oil City, a Franklin school districts) and Jordan
(King’s Academy boarding school). For the first year of the program, due to the somewhat fluid
nature of American travel policy for Jordanian citizens, the U.S. participants will travel to Jordan
during the combined phase.
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Organizational Profiles
The National Council on U.S.-Arab Relations (NCUSAR) was founded in 1983 with the
vision of strengthened ties between the United States and the Arab countries of the Middle East
and North Africa (MENA) region (“Profile, Mission, and Vision”, 2017). Serving as a advising
body, advocacy organization, and education non-profit, NCUSAR remains dedicated to its
founding vision and the mission of “seek[ing] to enhance American awareness, knowledge, and
understanding of the Arab countries, the Mideast, and the Islamic world” (“About Us”, 2017).
King’s Academy was founded in 2007 by HM King Abdullah II ibn al Hussein to
“develop and empower young leaders who will drive change within and beyond their
communities, and eventually across borders” (2015). Based on the American style of boarding
education while remaining distinctly Jordanian, King’s Academy has blended traditions of both
countries to develop into a unique and distinguished institution affiliated philosophically with
renowned American preparatory schools such as Exeter and Northfield Mount Hermon (“At a
Glance”, 2017).
The Titusville, Oil City, and Franklin school districts in Northwestern Pennsylvania are
the three largest districts in the “Oil Region” of Pennsylvania, which became the center of the
U.S. oil industry in the late 1850s (“Drake Well”, 2017). Now serving a largely working-class
region after discovery of oil in the Middle East, these three districts are at the center of white,
rural America. These communities are highly homogenous racially, and educators struggle to
find opportunities to present their students with real-life experiences of other cultures.
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Program Introduction & Description
Since the terrorist attacks on September 11, 2001, the United States has been heavily
involved in the Middle East and North Africa militarily and diplomatically. The region has also
inarguably dominated political and non-political discourse across the United States. This new
spotlight that the West has placed on the Middle East and North Africa has manifested in more
than simple news coverage and governmental reports. Through television programs like
Homeland and 24, the “fight against Islamic extremism” has become a fixture on pop culture,
turning a troubling ideological trend into prime-time entertainment (Noriega, 2017). An
unsettling byproduct of these portrayals of the struggle against terrorism is a significant upsurge
in prejudice and outright hatred of the Middle East and North Africa and individuals hailing from
the region.
This normalized association of the Middle East and North Africa with terrorism is
perhaps most notable in predominately white, rural communities with little to no in-person
exposure to any other cultural paradigm, let alone the culture and ideology of those from
majority Arab Muslim nations. This, compounded by a domestic political climate that is
becoming more openly hostile to Muslims (Barbaro, 2015), creates a perfect storm that
endangers the open mindedness of young people in these predominantly white, rural
communities. It is not the fault of the students, but rather their environment, that is to blame for
the degradation of tolerance among young people. As the media continues to be dominated by
rampant violence in the Middle East and an increase of hate crimes against Muslims and others
here at home (Yan, 2016), it is critical that students who are most likely to fall victim to this
ethnocentric form of jingoism have the opportunity to critically examine their own prejudices
through a combination of classroom instruction and location-based learning.
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To facilitate this, multiple theories related to the fields of international education and
student development must be applied. This paper will present a proposed summer cultural
learning course that will endeavor to combine the expertise of international educators, regional
experts, and youth program facilitators with the natural curiosity of young people with the goal
of increasing cultural understanding between students in the United States and Jordan, a country
with an Arab Muslim majority that has strong ties to the West and often is seen as a model in the
region.
The focus of this proposal will be firmly on the development of a strong curriculum
grounded in theory as well as detailed program planning. After all, for a program with the stated
overall goal of “directly addressing the misconceptions between U.S. and Arab young people and
creating bonds of friendship”, it is impossible to overstate the importance of a properly-designed
curriculum supported by a strong programmatic framework.
Program Description
The Summer of Culture: Jordan program is a hybrid domestic/cross-border educational
program focused on bringing together U.S. and Jordanian high school students for the purpose of
cultural bridge-building. This program will take place over two months during summer break in
the United States. The first month will focus on preliminary educational modules which will
cover the history, culture, and recreation of the opposite country (U.S. students with learn about
Jordan and vice versa). This first month will also include team-building exercises, group Skype
calls between the two groups of participants, and time to work on a partner project. The initial
four weeks will serve as an orientation to the culture of the other group of participants, which
will be incredibly useful during the second phase of the program: the “travel phase”.
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The travel phase of the program will take place across four weeks (July 16 - August 10,
2018) and the curriculum will be adapted to suit group activities and incorporate more intergroup
dialogue as well as weekend extracurricular trips. For the inaugural year of the program, the
U.S. students will travel to Jordan due to the currently unstable visa process for Arab Muslims to
visit the United States. This month of group education will allow students to show off what
they’ve learned about each other as well as have a chance to have difficult, yet open discussions
about race, religion, politics, and many other topics that will be presented throughout the
program. Students will also present their partner projects during this time alongside their partner,
which will be a unique way for them to close that assignment.
The final phase of the program is a week-long (August 13 - 17, 2018) reflective phase
during which the participants will be asked to work through several guided reflection activities to
help them process their experiences. By reading journal entries, viewing their video diaries, and
more, students will face their old selves and be challenged to question how they are different
because of their experiences. This is paired with a pre and post-assessment that gives students a
chance to see their changing views and opinions.

Classroom Phase
June 18 - July 13

Travel Phase
July 16 - August 10

Reflective Phase
August 13 - 17

Figure 1: Program format
The program will be funded and supported by the National Council on U.S.-Arab
Relations, King’s Academy in Jordan, and the Titusville, Oil City, and Franklin school districts
in Northwestern Pennsylvania. Program staff and partners from the U.S. and Jordanian
organizations will identify candidates through direct recruitment of students ages 14-17. Faculty
advisors will be identified earlier on in the planning process. Staffing should be completed a
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year prior to the program start, meaning that all staff positions should be filled by early summer
in 2018. Once staffing is complete, the recruitment and logistics planning will begin, and all
details should be set with contracts signed and students committed by early 2019.
Internal Needs Assessment (National Council on U.S.-Arab Relations)
Before developing a program such as Summer of Culture: Jordan, a thorough needs
assessment was conducted to examine what programs and organizations are already engaged in
this work. As this program is being developed with partnership from the National Council on
U.S.-Arab Relations (NCUSAR), it is first critical to find how this proposed program fits into the
expressed goals of the organization and the current program offerings. The stated mission of
NCUSAR is:
“The National Council's mission is educational. It seeks to enhance American awareness,
knowledge, and understanding of the Arab countries, the Mideast, and the Islamic world.
Its means for doing so encompass but are not limited to programs for leadership
development, people-to-people exchanges, lectures, publications, an annual Arab-U.S.
policymakers conference, and the participation of American students and faculty in Arab
world study experiences...” (“Mission”, 2017)
Through a comparison of NCUSAR’s mission and the expressed goal of this proposed
program, it is clear that the two are closely aligned. This alignment of mission is further
solidified in the letter written by NCUSAR staff in support of this program’s development
(Hrynowski, 2017). With that fact established, the next step is to determine how this type of
program fits into the current roster of study abroad programs facilitated by NCUSAR and its
overseas partners. NCUSAR operates three direct-enrollment programs at partner institution in
Morocco, Lebanon, and Oman that have a language-learning focus, and has organized “student
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fellowship study visits” in the past to Saudi Arabia, Qatar, United Arab Emirates, and Lebanon
(“National Council Study Abroad Opportunities”, 2017). All of these programs have historically
been geared toward undergraduate language students. Clearly, there is a gap in NCUSAR’s
programming as it relates to high school students, as well as students not solely interested in
learning Arabic. The Summer of Culture: Jordan program will fill that gap and ideally be the
first of many programs to connect U.S. high school students with the Middle East and North
Africa.
For the Jordanian participants of the program, there will be several benefits. The first is
likely to be to have real conversations around issues of religion, culture, politics, and history with
non-Arabs. These students will undoubtedly benefit from these discussions, as it may reveal to
them the true nature of what some in the West think of them. Though it may not be a
comfortable experience, the ability to speak openly with individuals from another culture is an
invaluable experience. Students will surely gain strong skills in intercultural understanding,
dialogue, and self-representation as they engage in a deep learning experience that asks them to
express themselves creatively. Naturally, the Jordanian students will get unique insight into a
facet of American culture that they may not have had any interaction with at all; that of rural
America.
External Needs Assessment
With it established that there is a need within NCUSAR for this type of program to exist,
it is important to identify what programs exist of this type across the field of international
education. Using the well-established study abroad listing website GoAbroad.com, only three
programs can be found: History, Politics, and Arabic Language through The Experiment in
International Living, and two non-Arabic-centric programs run by Where There Be Dragons
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(“High School Programs in Jordan”, 2017). None of these programs promises a deep, empirical
experience with Jordanian culture, though it is worth noting that History, Politics, and Arabic
Language does include a homestay experience that provides students an informal setting to
explore cultural learning at their own pace (“Jordan: History, Politics, and Arabic Language,
2017).
Beyond these programs, there is very little that can be found in the way of any form of
cross-border education to Jordan for high school students. There are likely several reasons for
this, which will be explored later in this paper. It is possible that individual institutions are
coordinating their own programs and not listing these publicly. One example is a summer
program run in by Columbia University in New York City and King’s Academy in Jordan. This
month-long program focuses on the culture and history of the Arab world, though the students
are only in-country for just over a week (Columbia University, 2015). It seems also that this
program may be prohibitively expensive for many students, with a per-student cost in 2013 of
$13,830 (Columbia University, 2017).
The lack of information on programs similar to that proposed in this paper is a telling
clue that there is lack of this type of programming for younger students. While it may be true
that external factors, such as the very misconceptions that the proposed program seeks to combat,
contribute to this lack of program availability, it also is likely that program providers do not
work to create connections with high schools. Without strong educational partnerships with high
schools, it may be difficult to fill enrollment, thereby making these programs a financial
impossibility, which results in very few programs or very expensive programs such as the
Columbia University program discussed above.
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While designing this program, I identified several groups of key stakeholders. As the
Summer of Culture: Jordan program is geared toward high school-aged students, and the U.S.
students will be traveling to a region that some may consider unsafe, it is critical to be aware of
the importance of parent influence on students. Through a clear and thorough series of info
sessions, the program will address parents’ concerns and strive to ensure that parents, both of
U.S. and Jordanian students, are as comfortable as possible with their child’s participation. The
groups of participants are naturally critical, as are the partnering faculty and staff. In addition to
these groups, the local communities for both groups of participants must be considered, as the
impact of the program may well be felt long after the program ends. Finally, the local
communities in Jordan that host excursions are also very important, as they will also be exposed
to young American students; a group that they may not have had much contact with in the past.
Theoretical Foundations
For this type of program there exist substantial volumes of academic writing and many
theoretical frameworks that apply directly. These supporting items span a considerable period of
time, from the early days of international education up to the present day, where new challenges
and opportunities are added through the increasing use of technology in education and because of
a changing global political climate. The proposed Summer of Culture: Jordan program is
influenced by all of these and therefore, it is of incredible importance that a solid foundation is
laid upon which the program can be built.
Naturally, the core theoretical foundations for this program lie in some of the most
fundamental writings in the field of international education in addition to some more
situationally-relevant theories. The proposed program closely follows Kolb’s “Experiential
Learning Cycle” (Sugarman, 1987), as will be demonstrated. Kolb is well-established as one of
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the most influential theorists in the field of international education, and the impact of his theories
can be felt in the clear majority of study abroad and other cross-border education programs.
Kolb’s influence, while noted in the proposed program, stands alongside several other influences
that combine to establish the theoretical foundation for this program.
As with Kolb’s cycle, the curricular approach for this program contains four distinct
phases that manifest through various learning modules and styles of curricular presentation. The
program begins with a month-long series of classroom-based modules that begin the “abstract
conceptualization” stage. During this period of initial presentation of the material, students will
develop basic understandings of the history, culture, and recreation of their overseas
counterparts’ country. This occurs simultaneously with the “active experimentation” of being
paired with an overseas peer via Skype and other technologies. From the beginning, students
will be asked to check their assumptions and to be open to learning about each other. This
inevitable minefield of cultural learning will certainly challenge students so early in the process,
but as the program progresses, the awkwardness of these initial meetings will evolve into
comfort with their peer partners and will ideally result in some lasting friendships.
Following the month-long classroom phase, students will either act as hosts or guests
during a month-long travel phase. This will be described in great detail later. This extended inperson “concrete experience” will allow the students’ “active experimentation” to continue while
taking part in more directed series of lessons and activities with the goal of allowing the to
synthesize their learning and put it into practice. Finally, a period of guided reflection will follow
at the end of the travel phase and continue afterwards, allowing students time to process their
learning, experience, and feelings in safe spaces.
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As much of the academic work that has been done in the field of international education
has focused on post-secondary education, it is critical to view the established work through a
slightly altered lens; primarily that of noting the level of validity that these theories have when
working with adolescent students rather than those experiencing what Arnett (2007) famously
coined as “emerging adulthood”, a period of personal development experienced by students ages
18-25. While some academic work does exist focusing on secondary students, the pace at which
this work is rendered out-of-date because of the rapid pace of change in modern high school
students is staggering. Theories focusing solely on students’ learning styles in the traditional
classroom are notably out-of-touch with the modern reality of constant interpersonal and societal
interaction through technology that continues to enter the classroom environment with everincreasing regularity. Once-dominant theories such as Erikson’s work on psychological
development (Arnold & Carreiro-King, 1997) and Piaget’s ideas on adolescent cognitive
development (2017) have “all but disappeared from the empirical landscape” (Steinberg &
Morris, 2001). In contrast, the more modern writing of Harvard’s Chris Dede are a wonderful
examination of this phenomenon and Dede proposes ways in which to adapt learning
environments to what he calls “neomillenial learning styles” (Dede, 2005). A student’s high
school years are critical to their psychological development, and understanding the impact of
experiencing adolescence in an increasingly-globalized world is essential to providing a
legitimate learning opportunity.
The U.S. students in this program are only one-half of the equation, however, and it is
critical to incorporate an understanding of peacebuilding and dialog will be needed during the
month-long group program that will combine the U.S. and Jordanian participants. The works by
DiBenedetto (1997), Ungerleider (2012), and Schell-Faucon (2001) are excellent resources in
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identifying methods through which dialogue can result in the development of a community of
learners. Though there is no overt conflict between the students in theory, the cultural
differences and existing prejudices based on the global political climate will undoubtedly
manifest before, during, and likely after the program. The use of dialogue and interpersonal
relationship-building based on the above theorists’ work will be essential to reaching the
program’s learning goals for participants.
Of course, it is essential to craft the program in all aspects toward ensuring equality of the
two groups of participants to solidify equal opportunity to achieve the program’s goals and
objectives. As a check of this, the program will be held to the four key conditions within
Allport’s intergroup contact theory (Pettigrew et al., 2011). First, is it critical to ensure that there
is equal status among the two groups of students and also within the groups, so that the exercise
of cultural learning is not sullied by the traditional jostling for status that is common among
secondary students. Ensuring that students come into the program as equals is of a primary
concern, and extends to the establishment of partnerships with organizations in both the U.S. and
Jordan so that the program can be seen solely as a joint exercise rather than a program led by
either country. The balance of status at all levels must be maintained, or no progress toward
cultural understanding can be made. Secondly, Allport stresses the need for the development of
common goals (Pettigrew et al., pp 66.). Critical in any multicultural group (Halverson &
Tirmizi, 2008), Allport indicates that there must be a goal, sometimes referred to as a
superordinate goal, that can only be achieved if members of both group combine their efforts
and resources (Allport, 1954 ). These superordinate goals are directly reflected in the goals and
objectives of this program as indicated later on. It is interesting to note that this second condition
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cannot be easily achieved without first meeting the first condition of equal status, for no group
will be willing to work toward a common goal if they feel oppressed or otherwise minimized.
The third condition of Allport’s intergroup contact theory is intergroup cooperation. A
combination of the first and second conditions, this requires that the involved groups be on equal
footing and have commons toward which they can direct their efforts (1954). This third
condition asks that with the previous conditions met, the groups work together to achieve their
identified goals without competition or the need to win. This may be the most challenging
condition to pursue given the participants’ level of development, but the curriculum will be
designed to guide them away from competition and more toward group achievement. The
inclusion of regular dialogue sessions during the combined phase of the program will also help to
temper the feelings of competition as emotions and feelings are able to be shared with peers.
Finally, Allport’s fourth condition is the support of an authority figure or group (Allport, 1954).
As hopefully has been made clear, the design, structure, and partnerships that have formed this
program have all come together to encourage the success of the students. As the outcomes are
entirely qualitative (i.e. changing mindset and outlook), the individuals tasked with facilitating
the program will be entirely focused on each student’s progress toward the goals and objectives.
While there will be clear delineations of authority, that authority will simply be a structural one
which will exist to form environments in which students can thrive and explore both their culture
and that of their peers.
With the application of these and other theories and academic writings, the proposed
Summer of Culture: Jordan program will have a strong foundation upon which the curriculum
and programmatic structure is based. This deep blending of theory and practice will enrich the
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program and generate a learning opportunity for students unlike any other that these students,
particularly the U.S. students from rural areas, have had in the past.
Program Goals & Objectives
The program goals of the Summer of Culture: Jordan program are:
1. To provide a safe and impactful educational experience to participants that aligns with
NCUSAR’s stated mission and values
2. To address the lack of deep, culturally-immersive exchange programs for high school
students geared toward the MENA region
3. To give participants a safe learning environment in which they can be challenged through
open discussion and close guidance

The program objectives of the Summer of Culture: Jordan program are:
1. Faculty, staff, and students will be responsible for adhering to safe program guidelines
outlined by NCUSAR
2. Faculty and staff will create an immersive and accessible learning atmosphere for all
participants
3. NCSUAR staff will ensure equal attention to all participants
4. Faculty and staff will allow students to express their opinions freely without arguing or
correcting unless those actions are part of an exercise
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Participant Goals and Objectives
Upon completion of the program, students will have:
1. Demonstrated an awareness of culture prejudice or bias
2. Increased their understanding of another culture and be able to provide examples of
commonalities between their lives and the lives of their international peers
3. Developed an understanding for the need for cultural literacy and tolerance

Upon completion of the program, students will have:
1. Engaged with the curriculum to discover new things about another culture and embraced
the steps of the experiential learning cycle to apply their knowledge to their experience
and post-experience reflection
2. Participated in pre-departure, on-site, and post-program meetings
3. Interacted openly with all program faculty, staff, and participants to maximize their
learning and engage in hands-on application of their classroom learning
4. Built relationships with their partner and other participants of the program, from both
groups of participants
5. Experienced new ideas through the classroom phase and dialogue sessions
6. Understood the necessity of experience and reason in forming opinions of others
Curriculum
The primary method by which these goals and objectives will be pursued is through an
intentional and grounded curriculum. As discussed in the section on theoretical foundations
earlier in this paper, there are a significant number of educationally-focused theories that will
provide a strong framework for the curriculum. The curriculum is module-based, with a
repetition of modules and a predictable pattern of learning that is designed to draw students into
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a deeper level of participation. The establishment of educational “ritual” is known to be a useful
practice in early childhood education (Scully & Howell, 2008), but it is becoming increasingly
adapted to groups of older students as well. An example of a weekly schedule for curriculum is
noted below as well as descriptions of each module.

Figure 3: Sample itinerary (Week 1)
As was discussed in the theoretical foundations section, the curriculum is grounded in a
number of educational theories that impact the styling of the courses. Allport’s work in particular
(1954) is highly utilized, as the four conditions of intergroup contact theory are directly related to
the partner project, dialogue modules, and several other aspects of the curriculum. The entire
program is, in effect, modelled on Kolb’s experiential learning cycle, which can be especially
felt during the combined and reflective phases.
Team-building/Icebreaker Module
This module includes games and activities designed to encourage group cohesion and
rapport development among the group. Examples of activities include group icebreakers, name
recognition activities, and creative games that ask students to work together toward a common
goal. The facilitation team from NCUSAR will primarily be using activities found in
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Uncommon Games & Icebreakers (Burns & Bunschuh, 2008), though other activities provided
by partnering teachers or staff are welcome and will be considered. As with the majority of
icebreakers or team-building activities, this module will take place regularly and will continually
build the bonds of friendship and cooperation among the participants. This connects well with
several of the foundational theories utilized for this program, but perhaps none more overtly than
Allport’s first condition as previously described (Allport, 1954).
The goals of the icebreaker module are:
•

To provide a fun way to be introduced to the group and program

•

To build bonds among participants and shape the programmatic community

•

To provide upbeat activities to keep student engaged and energized

History Module
This module provides a basic historical background for the partnering country (i.e. U.S.
students learning about Jordan’s history). Emphasis will be placed on events in which the two
countries interacted and will provide factual counterpoints to oft-misunderstood or unknown
historical events. Using materials provided by King’s Academy, U.S. students will delve deeply
into the history of Jordan and how it was shaped by global forces including World War 1. This
non-Western perspective will be incredibly useful in contrasting with the largely West-centric
version of history taught in U.S. schools. The Jordanian students will use materials provided by
NCUSAR and the partnering U.S. high schools to study U.S. history. A general overview from
the U.S.’s colonial past to becoming a modern superpower, the Jordanian students will learn how
the country’s impact on the world continues to shape political and cultural realities.
The goals of the history module are:
•

To provide context to modern issues in the region
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•

To frame cultural through the lens of history

•

To show the impact of history on religion, politics, and prejudice

Culture Module
Though a broad topic area, this module will present students with information on
religion, family structure, economics, food, music, and other elements of the opposite culture. In
most lessons, students will be asked to compare and contrast the two cultures and find areas in
which they would like to do more learning. This will serve as a primer to the combined phase of
the program. This module will tie in directly with the other modules, naturally, and so the
crossover will generate a continuity of information that will help students to understand the
connections between history, culture, and all other facets of societal life. A significant goal
within this module is to guide students to an understanding of how identity is formed by multiple
factors, and so basing opinions of another culture based on a small number of factors can be
harmful. Through this module, students will not only gain a deeper understanding of another
culture, but also learn to be more open minded and seek out fact-based knowledge rather than
stereotype based on rumors and cultural misunderstanding.
The goals of the culture module are:
•

To highlight the similarities and differences between the U.S. and Jordan

•

To expand understanding of culture beyond the ‘pop culture’ shown through mass
media

•

To explain how culture can shape one’s worldview using the U.S. and Jordan as
examples
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Recreation Module
This module will focus entirely on the recreational activities of the opposite country.
Classroom lessons will be enhanced with hands-on opportunities to experience various forms of
recreation. This module will be used as additional team-building time during the combined phase
of the program. Special emphasis will be placed on forms of recreation that are common in the
regions occupied by the students, which will provide a unique subset of activities from what
might be initially expected. As much consideration as possible will be given to ensuring that all
activities are culturally-appropriate given varying ideologies regarding gender and ability.
The goals of the recreation module are:
•

To teach common games played by youth in the U.S. and Jordan

•

To express the common love of sport and recreation across cultures

•

To engage students in fun activities to break up the classroom portions of the
program

Dialogue Module
The dialogue module is a critically-important piece of the program, as it will allow
students to take everything that they have learned about their peers and have open and honest
conversations around how these revelations make them feel. These sessions will need to be
carefully crafted to bring out honesty while retaining elements of safety for everyone. The
sessions will be facilitated by the NCUSAR staff, who are experienced in intercultural dialogue,
and additional methodology will be pulled from Ungerleider’s work on structured group dialogue
with youth (Ungerleider, 2013). Various techniques will be applied to these sessions in order to
open various angles of expression for the inevitably wide range of student personalities. While it
is important to be open with the group, students will be made to understand that dialogue is not

SUMMER OF CULTURE: JORDAN

Freed 22

about attacking or making fun of an aspect of another’s culture, but rather to ask questions and
occasionally debate understandings.
The goals of the dialogue module are:
•

To ask students to critically examine their understandings of the world through
direct conversation with peers

•

To build an openness to cultural tolerance through listening

•

To express an alternate method of cultural communication

Partner Projects
Though not a formalized module, this largely self-directed part of the program will bring
students together to work on a program-long project. Through the use of Skype and in-person
time, students will have their comfort with the opposite culture challenged as they are asked to
work together for the duration of the program. The description of the partner project can be
found in Appendix F.
Reflection Module
As reflection is a critical piece of the experiential learning cycle (Kolb, 2015, pp. 50-64),
it is given a full week at the end of the program. It is anticipated that students from both group
will have undergone significant culture shock during the program as well as cultural learning.
Additionally, some student may experience some inner conflict as their assumptions are proven
incorrect, especially if the assumptions were based on the word of a trusted adult. It is critical,
therefore, that students be given ample opportunity to process their experience in a safe
environment along with others who experienced something similar.
This program will employ various methods of guided reflection rather than open-ended or
freeform reflection, as progress toward specific goals and objectives is to be measured. To this
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end, the NCUSAR facilitators will utilize Ash & Clayton’s Articulated Learning model (Ash &
Clayton, 2004) for guided reflection, with some modifications to suit the subject matter. This
approach asks the students to examine their experience beyond the superficial; delving deeper
into what they learned and its impact on the future by asking four guiding questions:
1. What did I learn?
2. How, specifically, did I learn it?
3. Why does this learning matter, or why is it significant?
4. In what ways will I use this learning; or what goals shall I set in accordance with
what I have learned in order to improve myself, the quality of my learning, or the
quality of my future experiences or service?
(Ash & Clayton, 2004, pp.142)
Staffing Plan
Summer of Culture: Jordan will be staffed by a combination of personnel from each
partnering organization. For the classroom phase of the program, students will be taught by
partnering teachers from their home institution as well as a NCUSAR staff member in each
classroom. For the travel portion of the program, the U.S. classroom teachers will accompany
their students as chaperones and program facilitators, though the majority of the program
facilitation will be the responsibility of the NCUSAR staff and teachers from King’s Academy in
Jordan. The U.S. teachers will receive a small stipend provided by NCUSAR as well as having
their travel expenses paid. The Jordanian teachers will be paid via funding provided by the
Jordanian government.
In identifying staff, NCUSAR will work with the partnering institutions to identify highquality, capable individuals who can commit to the program and to their own professional
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development through this experience of leading an international program. NCUSAR will utilize
its internal processes for vetting staff for international programs, and each staff person will
undergo a thorough training with NCUSAR facilitators to ensure their readiness. These trainings
will include lessons on dialogue facilitation, program management, cultural communication,
logistics, and much more to prepare them for the experience.
Program Marketing & Student Recruitment
As the program is being operated via direct institutional partnerships with secondary
schools, the marketing of the program will be limited to those institutions. After the program is
approved, a series of informational sessions will be scheduled at all partnering schools to provide
details to school administrators, teachers, parents, and students. These sessions will serve to
spread awareness of the program and also to directly market it to attendees. As students begin to
indicate their interest, smaller group meetings with potential participants will take place.
The program is currently in talks with the University of Pittsburgh to provide participants
with undergraduate credit via the university’s dual-enrollment agreement with Titusville High
School, a partnering institution. The availability of undergraduate credit is likely to draw in more
potential participants, particularly because the University of Pittsburgh has a regional campus
that serves graduates of all three partnering U.S. high schools. With an overseeing faculty
member from the university, the program may qualify as general education history credits, which
would put participating U.S. students in a solid position as they prepare to enter university. For
Jordanian students, these credits may be useable at Jordanian universities as well; that possibility
is also currently being explored.
The target number of participants is 30-40 students split as evenly as possible between
the U.S. and Jordan. Cultural considerations also raises the issue of enrolling a mirrored number
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of male and female students in each group, so that there are no mixed-gender partner groups.
Though Jordan is a highly westernized society in its understanding of gender roles, this program
is choosing to maintain a segregated program model in keeping with the standards of the
Jordanian academic model and cultural expectations.
Admissions
Admissions decisions for the Summer of Culture: Jordan program will be based on the
following criteria:
● Cumulative GPA of 2.8 or equivalent
● Clear disciplinary record
● Availability for full participation in program
● Ability to pay program fee (some need-based scholarships available)
● Possession of passport or ability to obtain one
All admissions decisions are handled by the NCUSAR staff working in conjunction with the
respective embassies of the participating countries.
Logistics Plan
The logistics for the Summer of Culture: Jordan program will be focused primarily on the
combined phase of the program, as the classroom phase will be very simple to coordinate.
During the combined phase, the program facilitators, including the NCUSAR staff along with the
partnering faculty facilitators, will be well-informed of the schedule and will be informed of their
responsibilities well in advance of the program. With strong partnerships in Jordan and a
dedicated staff of facilitators, the program will run smoothly and safely. An outline of the
logistics plan can be found in Appendix H, and sample itineraries can be found in Appendix C.
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Health and Safety Plan
While in their home countries, students and teachers will adhere to the health and safety
guidelines of their home institutions. Any injury or illness will also be reported to the NCUSAR
facilitation team and will be kept confidential as detailed in the Program Participant FERPA
waiver. Should an issue arise that impacts a student’s ability to participate in the program, or if
there is a potential danger to other students, the NCUSAR facilitation team will take action per
institutional guidelines.
During the combined phase of the program, the group will be joined by NCUSAR
facilitators trained in CPR/First Aid/AED in the event of an emergency. Additionally, a
traveling nurse from King’s Academy will accompany the group to address any illnesses or
medical concerns. This nurse will have medical information and supplies for each student based
on their individual needs. Should a more serious issue arise, the traveling nurse will contact the
needed medical professionals. The group will notify the Jordanian government and local health
officials of any travels to more remote areas, such as the Wadi Rum camp, to ensure that medical
assistance can arrive quickly in the unlikely event of an emergency.
All students and staff will be covered through Cultural Insurance Services International
(CISI) through NCUSAR’s organizational policy. This policy provides for emergency medical
services, routine procedures that may need to happen while abroad, and a number of services
relating to crisis management, which will be outlined in the following section.
Crisis Management Plan
Though Jordan is a very safe country, it is important to have a solid crisis management
plan in place during the combined phase of the program. As this phase is being facilitated
primarily by NCUSAR and King’s Academy, the established crisis management plans of those
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respective institutions will be consulted. King’s Academy is a very safe campus and is watched
over by the government of Jordan, as it was founded directly by the current King. Additionally,
all students will be registered in the U.S. Department of State’s STEP Traveler Program (“Smart
Traveler Enrollment Program”, 2017). In the event of an emergency of any kind, the crisis
management team, consisting of two NCUSAR facilitators, one U.S. faculty, and one Jordanian
faculty, will begin implementing to established plan. Contact will immediately be made with
NCUSAR’s headquarters in Washington, D.C. and emergency services within Jordan. From
there, the NCUSAR headquarters will contact all U.S. parents while the Jordanian faculty will
contact the parents in Jordan. An outline of the crisis management plan can be found on the
following page.
When an emergency or other potentially dangerous situation occurs, the following plan
will trigger:
1. Staff will immediately collect all participants and move them to a safe area
2. The designated crisis management team will check-in and begin contacting partners
a. Designated NCUSAR facilitator will notify the main office of an incident
i.

NCUSAR emergency team at the Washington office will begin contacting
parents and will remain in contact with the facilitators on the ground to
stay current on situation.

b. Designated U.S. faculty will ensure that all students are safe and will liaise with
Jordanian faculty to address any injuries or issues
c. Jordanian faculty will notify local emergency services
d. Jordanian traveling nurse will treat any injuries as best as possible as triage until
emergency services arrive
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All staff will undergo a full training on NCUSAR procedures before being allowed to
participate in the combined phase of the program. This training will take place across several
afternoons during the early weeks of the program. This training will cover the following areas:
1. CPR/First Aid/AED training
2. Full procedures relating to Health & Safety and Crisis Management
3. Emergency communication plan and individual responsibilities
The provided insurance through CISI includes emergency evacuation coverage up to
$50,000 per individual. This, when combined with the above plan, will ensure that even
in the unlikely event of an emergency situation, all students and staff are protected.
Evaluation Plan
The evaluation plan for this program is twofold. First, the facilitating faculty will keep
notes during the final week of the program in which students will be progressing through a series
of guided reflection exercises. Those notes will help to determine if students achieved or made
progress toward the program’s goals and objectives. Secondly, each participant and partnering
organization will be asked to complete a program evaluation, included in appendices. These
evaluations will assess the impact of the program, effectiveness in presenting information, level
of satisfaction of participants, and so on. By combining the academic feedback from the
reflections and the direct evaluations from stakeholders, the program facilitators will be able to
gauge how effective the program was in achieving its goals and will help to inform future years
of the program.
The post-program evaluations and reflections from students will be compared with their
pre-program work, which will help to identify the progress made toward the goals and objectives
for the program and for participants. Additionally, a series of post-program meetings will be
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scheduled with staff to go over the program in its entirety to provide feedback and ideas for
improving the program in future iterations. Sample reflection prompts can be found in
Appendices E-G.
Budget
This program will be funded through NCUSAR pilot program support, partner fees, and
student fees. I am requesting $50,000 in pilot program support from NCUSAR for the first year
of the program. This support, combined with fees and financial aid secured through NCUSAR
donors, will fully pay for the program’s inaugural session. It is anticipated that in future years,
the program budget will be pared down to better reflect costs once strong relationships are
established with vendors and partners. The full budget and budget notes can be found in
Appendices B and C.
Conclusions
The Summer of Culture: Jordan program is designed to directly address cultural
misconceptions between East and West that are continuing to incite violence across the globe.
Through practices grounded in theory and a strong group of institutional partners, this program
will undoubtedly see students change their views on each other's’ cultures. When face-to-face
with each other, students will realize that there are many more similarities between them than
differences, and that when you truly begin to understand someone, it is much harder to hate
them. This program, or one like it, must exist as a counterpoint to the modern political climate of
far-right nationalism and a global climate of mistrust. If young people are not shown that there
are other ways to interact with those in other cultures besides prejudice, the world will become a
more violent, hateful, and dark place. Young Americans must be taught that terrorists and
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radicals do not represent all Muslims, and young Arabs must understand that though it may seem
like is, not all Americans hate them.
While it may be difficult to bring people from these cultures together in peace given
recent events, it must be done. Hopefully, this program will succeed in opening the minds of
young people, who will go into their communities as voices for peace. Perhaps then, these two
cultures will be able to begin the healing process. It will take many more programs like this to
truly heal the rift between the East and the West, but inspiring students to be open minded is a
wonderful place to begin.
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Appendix A – Letter of Support, Z. Hrynowski, Students Programs Associate
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Appendix C – Budget Notes
I.

II.

Staff Pay
A. NCUSAR
1. Pay is lower for NCUSAR staff, as their pay is supplemental to their
NCUSAR salaries.
2. There are a higher number of units for NCUSAR staff due to lead time and
preparatory work
B. Partnering staff
1. There are more Jordanian staff, as the combined portion of the program
takes place in Jordan. Additional staff needed will be paid by King’s
Academy (such as food workers, drivers, etc)
Classroom Phase Costs
A. Technology Support
1. This represents the on-call support of I.T. staff
2. There will be no cost for hardware, as computers and supplemental items
will be donated to use by the partnering schools
B. Classroom Materials
1. May include notebooks, pens/pencils/markers, and other classroom
supplies
2. These funds can also supplement the Technology Support line item if
needed
C. Combined Phase Costs
1. Transportation
a) International Travel
(1) For U.S. participants and staff (including NCUSAR staff)
(2) Group flight cost through STA Student Travel
b) Ground Transportation
(1) Provided by King’s Academy
(2) Budgeted costs for fuel for duration of program
2. Housing
a) Participants and staff housed at King’s Academy
b) Housing for excursions budgeted as part of each excursion line
item
3. NICRA
a) Calculated estimate
b) May change +/- 2%
D. Revenue
1. Program student fees set at $3,000 for all participants. Additional financial
aid likely through institutional partnerships to defray cost from students
2. NCUSAR funding set at $50,000 for as pilot program support. This may
change from year to year and will eventually be eliminated entirely
3. Partner fees paid by institutional partners for administrative services
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Appendix C.3 (3/7, Weeks 6-8 omitting weekend excursions)
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Appendix C.4 (4/7, Week 9)

Appendix C.5 (5/7, Weekend Trip to Ajloun)
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Appendix C.6 (6/7, Weekend Trip to the Dead Sea)
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Appendix C.7 (7/7, Weekend Trip to Wadi Rum Bedouin Camp)
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Appendix D – Sample Guided Reflection Prompts, Set 1

1.

What did you learn from this experience?
a. When you think of the opinion, ideas, stereotypes, and feelings that
you had at the beginning of this program, in what ways have they changed since
your experience learning about another culture?
b. Look at the letter that you wrote to yourself on the first day of the
program. What would you tell that version of yourself now that you’ve spent
time learning and living with students who think, feel, and believe differently than
you? How does what you wrote in your letter make you feel?
c. Write another letter; this time to your friends or family. What do
you want to tell them about your experience? What would you say to them if you
could tell them anything about it? Mark down the things that you’ve learned that
you’re nervous to say to them. What makes you nervous to share those things?
d. Write down the things that surprised you about the other group of
students, or even students from your own group. What surprised you the most?
Do you still think of people in the program as members of one group or another,
or as one group of students? Why?
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Appendix E – Sample Guided Reflection Prompts, Set 2

1. How did you learn it?
a. What was your favorite part of the program as far as learning new
things? Did you prefer the classroom presentations, Skype calls, videos and
music, the in-person experience, or the informal conversations with other
students? Why do you think you liked that the best?
b. When you think back to when the whole group was together, what
stands out the most to you as something that you’ll never forget? What made that
moment so memorable?
c. If you were the teacher and you had to teach your students about
how to be open to learning about another culture, how would you do it? What
ways would you bring the material to life? Does that match things that you really
liked, or are your methods what you think would be most effective for everyone?
d. Write down everything that you remember from one day of the
program when the entire program was together. Try to keep in mind exactly how
each activity made you feel. What were your biggest takeaways from that day?
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Appendix F – Sample Guided Reflection Prompts, Set 3

1. Why does this learning matter, or why is it significant?
a. When you first heard about the program, what made you want to
do it? When you talked about it with you family, friends, and teachers, what did
they say about your interest? What did you say to them?
b. How do you think that your experience as a participant will change
you moving forward? Is your view of the world or of others different now that
you’ve experienced another culture first-hand?
c. Do you think that other students from your school or group of
friends should participate in this program? Why or why not? Is your opinion
based on your experiences? If so, what influenced your decision?
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Appendix G – Partner Project Prompt
● Summer of Culture: Jordan - Partner Project Instructions
○ You will be partnered with one or more students who do not share your culture.
You will spend several weeks learning about each other via Skype and in-person
meetings before working together to compile biographies of each other. Using
whatever creative methods you choose (poetry, song, art, dance, etc), you will
each present your peer’s life story. Pay extra attention to the things that make you
different and how those things might impact your understandings of one another.
During the Combined Phase of the program, you will present your projects to the
group and share briefly how learning about someone from another culture has
changed your understanding of that culture and of yourself.
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Appendix H – Logistics Plan Outline

1. Communication: Program faculty and staff will have cell phones in their possession and
turned on at all times. Emergency satellite phones will be available when traveling to
more remote areas.
2. Transportation
a. Modes of transportation: The U.S. students will depart from Pittsburgh
International airport together along with their faculty and several NCUSAR staff.
Upon arrival in Jordan, all participants will utilize ground transportation provided
by King’s Academy.
3. Combined Phase Travel Plan
a. Arrive in Jordan at Queen Alia International Airport (US participants)
b. Transportation to King’s Academy (US participants)
c. Transportation to weekend excursions
i. Ajloun Forest Reserve
ii. The Dead Sea
iii. Wadi Rum Bedouin Camp
4. Accommodations
a. Students will be housed at King’s Academy for the duration of the program
b. Exceptions are during weekend excursions, during which students will be housed
comfortably but in the local style
5. Facilities
a. King’s Academy
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i. The modern campus of King’s Academy is comparable to any high school
in the U.S. With high-quality technology, internet access, and fully
connected classrooms, all participants will be well-equipped for the
learning at hand
ii. Facilities during excursions will be comfortable for all participants, as
they are accessible for tourists. Safety and quality are the prime concern.
6. Food
a. As a part of the combined phase, students will sample food from each other’s
cultures. The primary cuisine will be that of Jordan, but regular injections of
American-style food will be included as well
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Appendix I: Program Timeline
I.

II.

III.

IV.

V.

VI.

VII.

VIII.

Summer 2017
a. Submit program proposal for Summer of Culture: Jordan to NCUSAR
b. Present proposal and submit for full review
Fall 2017
a. Upon approval of program for initial pilot, contact partners and schedule meetings
to begin formal planning process
b. Begin full development of curriculum and detailed program plans
c. Secure formal commitments form partners and develop marketing package
Spring 2018
a. Deliver marketing packages to institutional partners and schedule conference call
to discuss marketing strategy
b. Schedule a series of information sessions at partnering institutions to take place
before summer break
c. Approve logistics plan and final budgeting
Summer 2018
a. If possible, secure signed contractual agreements from partners and vendors for
the 2019 program
b. Finalize logistics plan and begin detailed planning of daily program itinerary
c. Host two summer information sessions at partnering institutions
Fall 2018
a. September - November
i. Host final informational sessions at partnering institutions and open
application process
ii. Process applications as they arrive, choosing students and beginning to
pull together acceptance packets
b. December
i. Announce accepted students and deliver acceptance packets
ii. Host accepted student orientation at partnering institutions
iii. Begin processing paperwork and arrange bookings
Spring 2019
a. January – April
i. Finalize all details for program including confirming bookings, ticketing,
and transportation
ii. Collect any final information and make adjustments should students drop
from the program
Summer 2019
a. May
i. Hold staff training webinar and in-person training in the week before the
program
b. June-August
i. Run Program
Fall 2019
a. Collect evaluations and hold post-program webinars with staff to plan next year!

